♦ When being a training buddy, the trainee acted as both a critical friend and a supportive extra pair of eyes to feedback to his/her peer.
♦ When having a training buddy, the trainee assumed the role of reflective practitioner, acting upon feedback received from his/her training buddy. ♦ Analysis of the material was based on grounded theory (Glaser and Strauss, 1967; Strauss and Corbin, 1990) .
Conclusion:
Conclusion: Conclusion: Conclusion:
Mutual and collaborative spaces created by training buddies enhanced reflective ability and practice. The extent to which trainees developed a sense of professional identity expanded their ability to reflect effectively on their own and another's practice and increased their capacity to distinguish appropriate generic and subject-specific skills. ⇒ NEGOTIATED … ownership of organisation and structure NEGOTIATED … ownership of organisation and structure NEGOTIATED … ownership of organisation and structure NEGOTIATED … ownership of organisation and structure 'I wanted to focus on the positives of my peer's lesson. However I understood that he wanted a genuine evaluation and that would only realistically be achievable through a giving of both positive and constructive feedback on potential areas of weakness. I found it easy to give this feedback as we had agreed to be honest and rigorous in our evaluations.' ⇒ 75% of the trainees felt their reflective abilities had developed as a result of the peer-review process and 25% indicated 'maybe' they had developed.
⇒ 75% felt that the task had helped develop reflective skills in relation to observing other practitioners teaching physical education.
⇒ 69% believed they had consciously changed elements of their classroom practice in response to having and being a training buddy.
